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Authors:  Devon Brackbill and Alexandria Lockett 

Our work is derivative from many spectacular authors.  In particular, we have made modifications to this 

document from our peers H. Adams and S. Summers who presented their coffee talk on Teaching 

Portfolios in 2010.  Also, we have included an amazing handout that circulated at Camp Rhetoric 2011 

composed by H. Scott and M. Smith, as well as supplemental information about teaching portfolios and 

developing course objectives.  Other places where we have directly copied and pasted material, we have 

indicated where we got our source.  In the tradition of openness and sharing among teachers, we have 

provided you with some basic resources that will help facilitate your ability to create this complex, yet 

rewarding document that is your very own philosophy of teaching.  
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What is a Teaching Philosophy? 

A purposeful and reflective essay that demonstrates the author’s teaching beliefs and practices 

through narration and use of specific examples.  As the Vanderbilt University Center for 

Teaching website on Teaching Statements indicates, “[This document] gives a clear and unique 

portrait of the author as a teacher, avoiding generic or empty philosophical statements about 

teaching.”1 

How will I use this document? 

This document can be used in at least four key ways.  First, this document gives you some sense 

of how you see yourself as a teacher.  Thus, on a rhetorical level, it represents your identity as a 

teacher.  It conveys how your actions are motivated by and designed to fulfill certain goals and 

values that you believe are “best teaching practices.”  Next, teaching philosophies are a 

necessary component of Teaching Portfolios, which may be a part of the hiring and tenure 

processes.  Additionally, you can use the opportunity to create a teaching philosophy to your 

personal growth.  When you need to clarify your teaching aims by making the rationale behind 

your practices more explicit, you are engaging in the type of reflective practice.  In relation to the 

previous point, this document also enables you to track your evolution as a teacher, and 

researcher, over time.   

What’s the Goal of the Teaching Philosophy? 

The teaching philosophy, generally, responds to two primary questions: 

1.  What specific skill, more than any other, do you want students to get out of your class.  

Why?  This question calls for specificity and reflection.  The worksheet we have 

provided you should enable you to clarify your pedagogical goals.  As part of this 

handout, we have also provided you with helpful resources for composing teaching 

goals and objectives. 

2. How do you teach the skill or content you most want students to learn?  Using an 

anecdote and/or detailed assignment description will be useful ways to illustrate how 

you attain goals that motivate the purpose of these classroom activities. 

                                                           
1 http://cft.vanderbilt.edu/teaching-guides/reflecting/teaching-statements/ 

 

http://cft.vanderbilt.edu/teaching-guides/reflecting/teaching-statements/
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If you are specializing in Rhetoric and Composition, you will also want to address the following 

question: 

3.  Which Rhetoric, Composition, and Literacy Studies theorists, instructors, and 

researchers do you align with your teaching practices?  Responding to this question will 

enable you to connect with individuals in this field.  Rhet/Comp/Literacy Studies has a 

tradition of pedagogical practice and interdisciplinary scholarship that drives much of 

the inquiry and conversations you will find in many of the spaces such as professional 

conferences, scholarly publications, and associated activities in which members of this 

community connect.    

Additional areas of investigation that could help you customize your teaching philosophy for 

the institution to which you are applying, include: 

1. A Consideration of what types of trends are valued by many universities in regards to: 

a. Undergraduate involvement in research 

b. Teaching with Technology 

c. Writing across the Curriculum 

2. An examination of the availability of certain university services such as Writing, 

Learning, and Teaching centers, tutoring programs, pedagogical training for teachers 

through FYC and institutes such as Schreyer, as well as media commons and computer 

labs.  Do the services the university/college provide give you some indication of what 

types of resources you will use at that institution to help you meet your pedagogical 

goals?  Will you represent your teaching practices in ways that take into account the pre-

existing resources students can use to facilitate their academic improvement? 

How do I format this document?2 

There is no required content or set format. There is no right or wrong way to write a 

philosophy statement, which is why it is so challenging for most people to write one. 

You may decide to write in prose, use famous quotes, create visuals, use a 

question/answer format, etc.  

It is generally 1–2 pages in length. For some purposes, an extended description is 

appropriate, but length should suit the context.  

                                                           
2 All the text from the General Formatting Suggestions is copied and pasted directly from the Ohio State 

University Center for the Advancement of Teaching. 
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Use present tense, in most cases. Writing in first–person is most common and is the 

easiest for your audience to read.  

Most statements avoid technical terms and favor language and concepts that can be 

broadly appreciated. A general rule is that the statement should be written with the 

audience in mind. It may be helpful to have someone from your field read your 

statement and give you some guidance on any discipline–specific jargon and issues to 

include or exclude.  

Include teaching strategies and methods to help people "see" you in the classroom. It 

is not possible in many cases for your reader to come to your class to actually watch you 

teach. By including very specific examples of teaching strategies, assignments, 

discussions, etc., you are able to let your reader take a mental "peek" into your 

classroom. Help them to visualize what you do in the classroom and the exchange 

between you and your students. For example, can your readers picture in their minds 

the learning environment you create for your students?  

Make it memorable and unique. If you are submitting this document as part of a job 

application, remember that your readers on the search committee are seeing many of 

these documents. What is going to set you apart? What about you are they going to 

remember? What brings a teaching philosophy to life is the extent to which it creates a 

vivid portrait of a person who is intentional about teaching practices and committed to 

his/her career. 

"Own" your philosophy. The use of declarative statements (such as, "students don't 

learn through lecture," or "the only way to teach is to use class discussion") could be 

potentially detrimental if you are submitting this document to a search committee. You 

do not want to appear as if you have all of the answers, and you don't want to offend 

your readers. By writing about your experiences and your beliefs, you "own" those 

statements and appear more open to new and different ideas about teaching. Even in 

your own experience, you make choices as to the best teaching methods for different 

courses and content: sometimes lecture is most appropriate; other times you may use 

service–learning, for example. 
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Sample Statements3  

We’ve included our own appendix at the end of this document that includes two 

teaching philosophies accessible through this site.4 

Where can I find More Resources for Writing the Teaching 

Philosophy? 

Electronic Sources 

 Writing a Statement of Teaching Philosophy for the Academic Job Search 

o Published by the Vanderbilt University Center for Teaching: 

http://cft.vanderbilt.edu/teaching-guides/reflecting/teaching-statements/ 

o Published in the University of Michigan CRLT Occasional Papers:  

http://www.crlt.umich.edu/publinks/CRLT_no23.pdf 

o Published by the Princeton University McGraw Center for Teaching and 

Learning: 

http://www.princeton.edu/mcgraw/library/for-grad-students/teaching-

statement/preparing-to-write-a-teac/  

o Published by the University of California Berkeley:  

https://career.berkeley.edu/Phds/PhDportfolio.stm  

o Published by the Iowa State Center for Excellence in Learning and Teaching: 

http://www.celt.iastate.edu/teaching/philosophy.html 

o Published by the Ohio State University Center for the Advancement of Teaching: 

http://ucat.osu.edu/teaching_portfolio/philosophy/philosophy2.html  

 

 Talking about Teaching and Learning Archive 

o http://www.upenn.edu/almanac/teach/teachall.html  

 

 Teaching With Technology Resources 

o The EGO wiki (see the helpful page created by M. Faris): 

http://egopennstate.pbworks.com/w/page/21632451/Teaching-with-Technology 

o Education Technology Services:  http://ets.tlt.psu.edu/ 

                                                           
3 See link to Ohio State Writing Teaching Philosophy Statements webpage to link to multiple, diverse 

examples of Teaching Philosophies. 
4 Please see the appendix we provided for models of what we thought were “good” teaching 

philosophies. 

http://cft.vanderbilt.edu/teaching-guides/reflecting/teaching-statements/
http://www.crlt.umich.edu/publinks/CRLT_no23.pdf
http://www.princeton.edu/mcgraw/library/for-grad-students/teaching-statement/preparing-to-write-a-teac/
http://www.princeton.edu/mcgraw/library/for-grad-students/teaching-statement/preparing-to-write-a-teac/
https://career.berkeley.edu/Phds/PhDportfolio.stm
http://www.celt.iastate.edu/teaching/philosophy.html
http://ucat.osu.edu/teaching_portfolio/philosophy/philosophy2.html
http://www.upenn.edu/almanac/teach/teachall.html
http://egopennstate.pbworks.com/w/page/21632451/Teaching-with-Technology
http://ets.tlt.psu.edu/
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 PSU Schreyer Institute Publications and Recommended Links 

o Composing Learning Objectives:  

http://www.schreyerinstitute.psu.edu/Tools/LearningObj 

o Teaching Philosophy Statement Rubric: 

http://www.schreyerinstitute.psu.edu/pdf/Teaching_Philosophy_rubric_r1.pdf  

o Inquiry-Based Learning:  http://www.schreyerinstitute.psu.edu/pdf/IBL.pdf  

o Problem-Based Learning:  http://www.schreyerinstitute.psu.edu/pdf/PBL.pdf  

o Multicultural Enhanced Learning for Diversity:  http://meld.tlt.psu.edu/  

o Pedagogy in Action:  An SERC Portal for Educators:  

http://serc.carleton.edu/sp/index.html 

o The Penn State Teacher: 

http://www.schreyerinstitute.psu.edu/pdf/PennStateTeacherII_R1.pdf  
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Appendix 1:  Elizabeth Allan’s Philosophy of Teaching 

School of Educational Policy and Leadership  

The Ohio State University 

Urging all of us to open our minds and hearts so that we can know beyond the boundaries of what is 

acceptable, so that we can think and rethink, so that we can create new visions, I celebrate teaching that 

enables transgressions--a movement against and beyond boundaries. It is that movement which makes 

education the practice of freedom. bell hooks, (1994) 

I embrace teaching as an opportunity to inspire and empower. As a teacher, it is my goal to 

enhance student learning as a transformative experience. Ideally, I want students to feel 

personally changed by their participation in a course I am teaching. In my current classroom, I 

use the above quote as a starting point for discussing my philosophy of teaching and generating 

discussion about learning and empowerment. Promoting an understanding that social and 

political forces shape the construction and utilization of knowledge is central to my philosophy 

of teaching because it helps students sharpen critical thinking skills in order to enable them to 

transgress epistemological limitations. One way I work to encourage students to challenge 

existing boundaries is by teaching them to make the familiar strange and question how they 

have come to know what they believe to be true about their world. This helps students see 

boundaries, whether personal or social, as constructed and affords them an opportunity to 

challenge and move beyond them. It is this movement "against and beyond boundaries" that 

both empowers and transforms learners. 

Transformative learning is most likely to occur when students become personally engaged with 

the material and perceive the subject matter to be directly relevant to their own lives. 

Understanding the diversity of learning styles and student experiences is key to enhancing this 

engagement. The process by which I work to stimulate student engagement is unique to each 

individual and classroom. While students must ultimately take responsibility for their own 

learning, a teacher can often inspire their desire to learn. Learning about the students I teach 

and listening to their experiences has helped me to (re)consider ways of making course material 

relevant and fostering critical thinking skills. I am passionate about finding the most effective 

ways of stimulating and sustaining intellectual growth among those who enter my classroom. 

Learning is a complex process that is individual, content and context specific. As a teacher, I am 

attentive to these factors and work to be flexible, adapting my approaches according to the 

needs of learners, subject matter and setting. I believe it is crucial for teachers to cultivate 

learning partnerships with students. In my view, teaching is not about instructing or imparting 

information to students as if their minds were waiting to be filled with my knowledge. Rather, 

teaching is igniting transformative learning; empowering students to take responsibility for 

their learning, inspiring courage to grow intellectually, cultivating curiosity, providing 

opportunities for developing relationships, clarifying values, uplifting the spirit and igniting 

action. 
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In my experience teaching at both the undergraduate and graduate levels, I have worked to 

operationalize my teaching philosophy. While my teaching objectives vary, depending upon the 

course level and content, my philosophy serves to inform my practice. In designing course 

format and evaluation requirements, I strive to optimize student engagement and success. At 

the undergraduate level, class format is varied and generally includes my own PowerPoint 

presentations accompanied by a written outline for students to follow, questions or creative 

exercises for stimulating class discussion along with guest speakers, films, music and museum 

tours as they pertain to each particular topic. For example, in presenting the topic of domestic 

violence for an undergraduate women's studies course, I developed a PowerPoint presentation 

to provide relevant statistics, theoretical concepts and related visual images. This was 

augmented by a guest speaker from a women's shelter and a documentary film about women 

who were incarcerated for fighting back against batterers. Additionally, students were asked to 

write personal reflections about their learning from the class and participate in small group 

discussions focused on applying theory to develop change-making strategies around this issue.  

In any teaching context, I work to promote student responsibility for learning by asking each 

individual what they will contribute to the class and how each person can participate in 

creating a classroom environment that is stimulating and respectful of diverse views and 

experiences. I also ask each student to submit a learning contract. This document provides an 

opportunity for students to select their own learning projects and determine their own 

deadlines. In addition, I work to influence learning that occurs outside the classroom by 

supplementing class time with a wide range of teaching/learning activities including reading, 

formal and informal writing assignments, internet searches, oral histories, and social action 

projects. Providing access to my expertise is also a priority in my teaching. I actively encourage 

dialogue with students during office hours, by appointment, telephone and email. Additionally, 

I regularly strive to improve my teaching by seeking student feedback, talking with peers, 

attending teaching seminars, reading and experimenting with new methods. Through these 

evaluative and informative processes I am continually refining my teaching practices and 

growing as a teacher/scholar. 

Teaching is a privileged position that demands humility as much as respect. It is crucial that 

teachers recognize the power inherent in their role and are self-reflective about their actions. In 

my teaching I work to be mindful of my position as a role model of the kind of learning I strive 

to promote among students. Transformative learning is a reciprocally educative endeavor--

informative and uplifting for teachers and students alike. It is about "opening hearts and 

minds..." and changing lives for all those involved in the process. I know I am successful in my 

teaching when students tell me that they have learned "to see the social world through a new 

lens" and "to think more critically." These are tools of empowerment and rewards of 

transformative teaching and learning 
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Appendix 2:  Joseph Zeidan’s Teaching Philosophy 

Near Eastern Languages and Cultures 

Academy of Teaching Member  

The Ohio State University 

As a teacher, I am profoundly grateful for the opportunity given to me to help learners 

shape their own intellectual wealth. It is my utmost delight to see them grow professionally 

and personally. I have began my career more than three decades ago teaching third grade 

pupils. That experience was very exciting and rewarding and led me to choose teaching as a 

life-time career. I genuinely enjoy teaching and cannot imagine myself doing anything else. 

I still teach every class with excitement and enthusiasm as if I am teaching it for the first 

time. 

Teaching is an exciting adventure in which both the teacher and the students participate. 

Learning means questioning and repositioning. That is why I refrain from pure lecturing, 

even when I have large undergraduate classes like in Arabic 372 (Modern Arabic Literature 

in Translation). In this course, which attracts a large number of students from various 

disciplines, I work hard to kindle a spark of intellectual curiosity to stimulate their interest 

and get them genuinely involved in the process of learning. Students are urged to actively 

participate in the class in several ways. Every student, for example, is asked to give a class 

presentation followed by lively discussion. This experience, often dreaded by students, has 

proved to be beneficial not only as a learning endeavor, but also as an activity which 

enhances the students' self confidence and helps them far beyond the scope of class. 

I make a conscious effort not only to impart information to my students, but also to 

motivate them beyond the boundaries of the classroom. I make sure to memorize the 

students' names well early in the quarter. I do not understand how a teacher can conduct a 

class without knowing his students' names. Courses are supposed to be designed to 

accommodate the intellectual needs of the students. The teacher is there to facilitate this 

process. 

The teacher needs to be very patient; to be tough at times; to present a diversity of 

materials, techniques, and input: and, above all, to have a sense of humor. Boredom is the 

cruel enemy of learning. A boring teacher cannot awaken or motivate a class and bored 

students cannot interact or inspire. I get the greatest inspiration from my students. 

I strongly believe that teaching and research must be integrated. The boundaries between 

the two are very artificial. This is even more true when graduate students are involved. 

I would rather teach than talk about teaching! (It is much easier). 
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Additional Materials on Teaching Portfolios  

Appendix 3:  Assessment Rubric for Teaching/Learning Philosophy 

Appendix 4:  Constructing Teaching Portfolios 

Appendix 5:  Teaching/Learning and Course Portfolios 

Appendix 6:  Portfolio Selections Questions 

(For copies of these appendixes, please don’t hesitate to contact Devon or Alex) 
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