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Alexandria Lockett’s Teaching Philosophy  

 

When students realize that the university is a hub of interdependent, diverse fields of study, administrations, and support services, they 

begin to recognize that the writing classroom is not a place to be validated for ‘getting it right.’ As the instructor, I define our 

discourse community as a hack space, one of the few comfortable and challenging places they will be able to experiment with 

expressing, exchanging, and revising their perceptions of reality.   

 
Summer 2012. A black football player in my class asked me why I liked writing, and I answered honestly. “Writing makes life happen in fact and 

principle--jobs, break-ups, marriages, friendships, praise, admiration, blame, resistance, and imprisonment. In my life, writing is one of many ways I 

seize the world with determination and assert my will upon it." He flashed me a toothy grin and extended his arms, stretching swirls of ink covering 

his muscular biceps. "That---well...hmmm...” He paused and flexed before finishing his sentence. “Writing and tattoos is the same thang. Painful, 

personal, and permanent.”  

  

Many writing instructors grapple with the dual issue of teaching writing and persuading students to believe that they can teach them 

writing. However, my colored body and sometimes flamboyant personality intensifies this phenomenon, transforming it into a 

teachable moment such as the one with which I began. Whether I’m teaching first-year composition, revising an article manuscript 

during a tutoring session with a Chinese international student, or conducting a, “Principles of Academic Writing” workshop filled with 

first-generation students, my performance brings these issues into relief. My goal is for students to embrace wit and see themselves as 

writers--who choose to remember that they decide how to use or develop their ability to reflect, investigate, analyze, revise, and 

experiment with various technologies, genres, narratives, and words.  

 
Spring 2010. Everyone stares at C, an intellectually precocious and attractive Caucasian male student, when he makes a passionate confession. 

"F*ck facebook! If I'm at a party and a girl tells me she'll Facebook me and I tell her I don't use it, she gives me a weird look like I'm a creepster and 

usually walks off.  Whatever, dude. I refuse to give up my life to have folks in my business 24/7.”  

 

Teaching and learning new media is no longer a marginal phenomenon.  Web 2.0 audiences, unlike passive pre-millennium 

consumers, participate in media, constructing profiles, editing wiki pages, commenting on articles, and producing interactive 

discussions on social networking sites.  These opportunities to create directly contributes to the production of “publics,” or networked 

communities surviving on feedback.  To highlight some of the political, psychological, and cultural factors influencing digital 

environments, I ask student writers, “Do you feel responsible for contributing to the information available on the Internet?”  This 

discussion or free-write question often leads to deliberations about how the scaling of digitized information privileges an ethics of 

‘information sharing.’ For instance, this question caused C to share his experience with ‘Facebook shaming.’  These conversations 

also reveal that most student writers narrowly define what it means to ‘write.’ Many students’ educational experiences are sanctioned 

by standardized testing such as state examinations and higher-education credentialing exams coordinated by private corporations.  

Given this highly disciplinary experience, I do not assume that students will feel comfortable experimenting with novel/emerging 

genres in ‘academic contexts.’   

 

To address this issue, I scaffold students from print-oriented modes of thinking to hybrid epistemologies, which begins with their 

(re)evaluation of the five-paragraph essay during the first-week of classes.  Since this organizational structure often dominates first-

year writers’ institutional writing experiences, I encourage them to discuss their expectations of ‘traditional’ academic writing.  For 

instance, they are allowed to use first-person perspective and narration, integrate photos and hyperlinks in their essays, compose 

collaborative annotated bibliographies, and create documentaries to support proposals.  In addition, students participate in online 

discourse communities to gain experience writing in emerging genres.  For example, they may compose product/service reviews on a 

site like Yelp.com or UrbanSpoon.com as part of an evaluation unit, write a set of instructions on eHow.com, or edit Wikipedia pages 

to observe and experience the promises and perils of online information management. Furthermore, I expose them to key differences 

between proprietary and open-source platforms.  For example, discuss the concept of copyleft and the creative commons.  We also 

experiment with materials in the public domain available via OpenLibrary.com or Snag Films, and tinker with a demo of a Linux 

desktop.  After my course, students are more prepared to discover and decide whether or not certain graphic user interfaces or media 

platforms serve their organizational needs.  

 

Indeed, a College Composition Course ought to value the production of new knowledge.  We use this objective to root our pursuit of 

becoming excellent writers.  Through our communication of personal experiences about coming to know our abilities, wishes, hopes, 

and fears, we develop trust for one another, freeing ourselves to comprehend how humans organize their experiences in 

language.  Throughout this process, we modify these codes to create novel meanings capable of articulating our distinctiveness and 

connectedness, simultaneously.  We get a style, we have attitude, and we remember great stories. 
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